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@ Kyushu Lutheran International School

Primary School Division

Our Mission:

Kyushu Lutheran International School (LIS)
nurtures fulfilled global citizens who strive to
create a peaceful world.

Our vision:
We will be a regionally-renowned institution that bridges Kumamoto to

the world through service

The inquiry-based program at LIS is designed to achieve the school's educational goals, emphasizing gratitude, a
spirit of service, and lifelong learning. We strive to provide a higher quality of education tailored to each student. To
achieve this, we focus on the following four areas:

Gratitude and Service

Following the philosophy of the academy, we provide education that fosters a spirit of gratitude and service to the
community. We believe that education is not only about academic excellence but also about cultivating a spirit of
thankfulness and a commitment to serving the community. Our curriculum integrates opportunities for students to
engage in meaningful service projects, allowing them to apply their learning in ways that benefit others and contribute
to a more peaceful world.

High-Quality Education

We provide a rigorous curriculum aligned with the Japanese National Curriculum Standards and incorporate the best
approaches to teaching to prepare students for success internationally. By emphasizing critical thinking, creativity,
and problem-solving, we equip students with the skills necessary to navigate and thrive in an increasingly complex
global landscape.

Personalized Learning Experiences

We tailor learning experiences to the unique needs and interests of each student. Our inquiry-based approach allows
students to explore topics that resonate with them, fostering a deeper engagement and a love for learning. Through
personalized learning plans, we ensure that every student receives the support and challenge they need to reach
their full potential.

Self-Regulation and Lifelong Learning

Through self-directed inquiry, we encourage students to learn how to learn and to become lifelong learners. Students
are encouraged to take ownership of their learning, ask questions, and seek answers independently. This process not
only enhances their academic skills but also instills a sense of responsibility and a lifelong passion for learning. Our

goal is to cultivate independent thinkers who are prepared to continuously adapt and grow throughout their lives.
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The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners I

we strive to be:

INQUIRERS
We nurture our curiosity, developing skills for inquiry and
research. We know how to learn independently and with others.

We learn with enthusiasm and sustain our love of learning
throughout life.

KNOWLEDGEABLE

We develop and use conceptual understanding, exploring
knowledge across a range of disciplines. We engage with issues
and ideas that have local and global significance.

THINKERS

We use critical and creative thinking skills to analyse and take
responsible action on complex problems. We exercise initiative in
making reasoned, ethical decisions.

COMMUNICATORS
We express ourselves confidently and creatively in more than one
language and in many ways. We collaborate effectively, listening

carefully to the perspectives of other individuals and groups.

PRINCIPLED

We act with integrity and honesty, with a strong sense of
fairness and justice, and with respect for the dignity and rights
of people everywhere. We take responsibility for our actions
and their consequences.

DPEN-MINDED

We critically appreciate our own cultures and personal histories,
as well as the values and traditions of others. We seek and evaluate

a range of points of view, and we are willing to grow from the
experience.

“ARING
We show empathy, compassion and respect. We have a
commitment to service, and we act to make a positive difference
in the lives of others and in the world around us.

ISK-TAKERS
We approach uncertainty with forethought and determination;
we work independently and cooperatively to explore new ideas

and innovative strategies. We are resourceful and resilient in the
face of challenges and change.

BALANCEL

We understand the importance of balancing different aspects of
our lives—intellectual, physical, and emotional—to achieve
well-being for ourselves and others. We recognize our interde-
pendence with other people and with the world in which we live.
REFLECTIVE
We thoughtfully consider the world and our own ideas and expe-
rience. We work to understand our strengths and weaknesses in
order to support our learning and personal development.

The IB learner profile represents 10 attributes valued by IB World Schools. We believe these attributes, and others
like them, can help individuals and groups become responsible members of local, national and global communities.

International Baccalaureate”
Baccalauréat International
Bachillerato Internacional

© International Baccalaureate Organization 2017
International Baccalaureate® | Baccalauréat International® | Bachillerato Internacional®



Dear Parents and Guardians,

At LIS, we implement the International Baccalaureate Primary Years Programme (PYP)
alongside the Japanese national curriculum. This blended approach allows us to meet both
international and local educational standards while nurturing each student’'s academic, social,
and emotional growth. For more details about the Japanese national curriculum, you may refer
to the official guidelines provided by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT): https://www.mext.go.jp/content/20230120-mxt_kyoiku02-100002604_01.pdf

Through the PYP, your child will engage in rich, transdisciplinary learning that encourages
inquiry, creativity, and collaboration. They will explore meaningful concepts through hands-on
experiences, real-world connections, and reflective thinking, all guided by the attributes of the IB
Learner Profile.

This curriculum overview is designed to give you a clear picture of what your child will be
learning throughout the year across core subject areas. It also outlines the key concepts,
learning goals, and approaches we use to support each child’s development.

We look forward to partnering with you to support your child’s growth and success!
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Regarding the use of textbooks HFZNHELVAIZDUVT

At LIS, we use textbooks as planning tools. Behind the scenes, our teachers refer to Kumamoto City
designated textbooks to ensure that we fully address the Japanese National Curriculum Standards. Even
if students do not use the textbook directly in the classroom, we make sure that the content and key ideas
are taught—in a more engaging, inquiry-based way.

The biggest difference in the way we use textbooks is that we may change the order of textbook chapters
to align with our Programme of Inquiry. We may also modify or skip the exact flow, topics, or activities in
the textbooks, and use additional resources when needed. However, we ensure that all required content
from the Japanese National Curriculum Standards is covered.
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Regarding this document CDRF 1AV KZIDNVT

In this document, each PYP transdisciplinary theme is assigned a color, as listed below:
CORFIAUNTIE, BPYPOHEFHERMTIRR DT —RIZBZEYETTVWET , TV EBDORIGITLUTD
‘YT

HOW WE ORGANIZE OURSELVES

When a textbook chapter is highlighted in this document, it indicates that the content will be integrated
into the unit that matches the corresponding PYP color theme.
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IB-PYP Curviculum

International Baccalaureate Organization. Primary Years Programme.

The aim of all IB programmes is to develop internationally minded people who, recognizing their common humanity and shared guardianship of the planet, help

to create a better and more peaceful world. As IB learners we strive to be:
Inquirers

We nurture our curiosity, developing skills for inquiry and research. We know how to
learn independently and with others. We learn with enthusiasm and sustain our love
of learning throughout life.

Knowledgeable

We develop and use conceptual understanding, exploring knowledge across a range

Open-minded

We critically appreciate our own cultures and personal histories, as well as the values
and traditions of others. We seek and evaluate a range of points of view, and we are
willing to grow from the experience.

Caring
We show empathy, compassion and respect. We have a commitment to service, and

° of disciplines. We engage with issues and ideas that have local and global we act to make a positive difference in the lives of others and in the world around us.
S significance.
o Thinkers Risk-takers
2 We use critical and creative thinking skills to analyse and take responsible action on ~ We approach uncertainty with forethought and determination; we work independently
s complex problems. We exercise initiative in making reasoned, ethical decisions. and cooperatively to explore new ideas and innovative strategies. We are resourceful
i and resilient in the face of challenges and change.
= Communicators Balanced
We express ourselves confidently and creatively in more than one language and in We understand the importance of balancing different aspects of our lives—
many ways. We collaborate effectively, listening carefully to the perspectives of other intellectual, physical, and emotional—to achieve well-being for ourselves and others.
individuals and groups. We recognize our interdependence with other people and with the world in which we
live.
Principled Reflective
We act with integrity and honesty, with a strong sense of fairness and justice, and with We thoughtfully consider the world and our own ideas and experience. We work to
respect for the dignity and rights of people everywhere. We take responsibility for our understand our strengths and weaknesses in order to support our learning and
actions and their consequences. personal development.
We use a set of essential skills to become independent, lifelong learners.
2 = We think critically and creatively to solve problems.
2 <
% = We communicate clearly and listen with care.
S E We manage our time, emotions, and responsibilities.
23 We work well with others and learn from different perspectives.
<L -

We ask questions, explore ideas, and reflect on our learning.

Programme of Inquiry
Grade 4 (age 9-10)

WHO WE ARE

HOW WE ORGANIZE OURSELVES

@ Oct-Nov (6 weeks)
An inquiry into: physical, emotional, social and spiritual health and well-being

Central idea
Understanding how our body works helps us make choices to stay healthy and active.

Key concepts: function, causation, responsibility

Related concepts:

Lines of inquiry

- The structure and function of the muscular and skeletal systems
+The impact of exercise and nutrition on the human body
-Making personal choices to maintain a healthy lifestyle
Year-long

An inquiry into: patterns, cycles, systems

Central idea
Living things adapt and respond to the changing patterns of the natural world.

Key concepts: change, connection

Related concepts:

Lines of inquiry

-How changes in weather and seasons affect the environment

-Ways plants and animals respond to seasonal changes
-How human observe, record, and use knowledge of natural patterns

3 Sep-Oct (6 weeks)
An inquiry into: interactions within and between social and ecological systems

Central idea
Communities organize systems and dedicate efforts to meet needs, protect lives, and create a better future.

Key concepts: causation, function, responsibility
Related concepts:

Lines of inquiry

+The causes and effects of natural disasters

-Different ways communities organize themselves to protect lives and the environment
-Actions we could take to protect nature and improve people’s lives

@ Apr-May (6 weeks)
An inquiry into: nature, complexity, coexistence and wisdom

Central idea
Human-made systems impact the way communities live and sustain the environment.

Key concepts: function, connection, responsibility
Related concepts:

Lines of inquiry

*How human-made systems support daily life

*The connection between human needs, natural resources, and technology
The impact of resource use and waste management on communities and the environment

HOW WE EXPRESS OURSELVES

WHERE WE ARE IN PLACE AND TIME

(@ June-July (6 weeks)
An inquiry into: inspiration, imagination, creativity

Central idea
Observing the natural world inspires creative expression and personal understanding.

Key concepts: connection, perspective , responsibitily
Related concepts:
Lines of inquiry

-How the natural world inspires artists.
-How creative expression helps us understand our feelings about nature.

-How appreciating nature can help us develop a sense of responsibility for it.

® Jan-Feb (5 weeks)
An inquiry into: communities, heritage, culture and environment

Central idea
The interaction between people, culture, and geography shapes how regions develop and connect globally.

Key concepts: form, causation, connection
Related concepts:
Lines of inquiry

+The physical and cultural characteristics of regions
~How regions use cultural heritage

-Ways regions are connected to the world

The provided Programme of Inquiry and curriculum reflects our planning as of the start of the school year; however, it may evolve throughout the year based on student interests, questions, and choices, as
we value and support student agency in their learning.




Social Studies
Japanese National Curriculum (MEXT)
(Integrated into Programme of Inquiry)

BAD 47 #EFFRERLTH KD
Let’s Travel Through Japan’s 47 Prefectures

3 1

BAKENS AREFHED BRAKENLGETD

Activities to Protect People from Natural Disasters Protecting Lives from Natural Disasters
(mitt RIS L BHKE)

Disasters Caused by Earthquakes
(WERIZEDIHKE)

Disasters Caused by Tsunamis
(oK IIKBKE)

Disasters Caused by Volcanoes
(eEIZLBHKF)

Disasters Caused by Snow

4
HWEDEHOXIEE., EADTHE
Regional Traditions, Culture, and the Work of Our Ancestors

(oM DILTELIZDLY)

Devotion to Rebuilding Villages

(e BRZE-TFAHEE)

Movements to Protect Nature

(eHMEB TAHHEIZT DY)

Commitment to Education for Village Development
(=Y £3122<7F)

Dedication to Medical Care

*Some topics and geographic areas presented in the textbooks may differ from the actual lessons taught in class, as we adapt them to our school’s local setting and students’ interests.
BEBIZH TR T— I P BRI F, ERICRETROINBEELBZENHYFET . Chid, KEDMBDIK T REDEKIZEHE THEL TS0 TT,

Color Code: Integrated in "How we organize ourselves”

Stand-Alone (not integrated)




Science

Japanese National Curriculum (MEXT)
(Integrated into Programme of Inquiry)

3 BHDIEHE
The Function of Batteries

4 LLIHTE=ZTR K
Trapped Air and Water

8 LOMRELAKTE
Temperature and Volume of Objects

9 LDDOHI-=FYA
How Objects Warm Up

10 I =EERDHK
Water Changing Its Form

*Some topics and geographic areas presented in the textbooks may differ from the actual lessons taught in class, as we adapt them to our school’s local
setting and students’ interests. . .
?ng#?l:w T T— VOB g F, EEICIRETIROABELELBDBZENHYFETS Chid. XKD DK EEDEKIZEHE THEL TS =d

]

Color Code: Integrated in "How we organize ourselves”
| Stand-Alone (not integrated)




Japanese National Curriculum (MEXT)

1
—{BEZZ 5%
Numbers Greater than
100 Million

—BECADBOBEE, REBE <—BDh>

Reading and writing numbers greater than 100 million

—kECADBOMBE, FREE <—%k>

Reading and writing numbers greater than 1 trillion

BRIZHTHTEMBYEREEZD LA, HOER
Understanding the decimal place-value system and relationships between places in whole numbers

F100x100=1H1°MEx1B=1E1ZFE-15tH <MW, =, &>
Calculations using relationships such as 100 x 100 = 10 000 and 10 000 x 10 000 = 100 million <sum, difference, product>

RELHONTEDEH

Written multiplication with large numbers

2
whiRy 52
Line Graphs

TNRTZTDEHH, TI7DMEE <Fngy>7>

Reading line graphs; understanding slopes

ThRTSToDAES, BEYDEE RROENE)

Drawing line graphs; omitting scales (use of wavy lines)

2DDHFNRISTDLBREER, TR S7EHT 5D

Comparing and interpreting two line graphs; differences between line and bar graphs

3
1F=ThEOYVEDEHR
Written Division by One-
Digit Numbers

(24T)=(14T) TEAMILDER, BEXOEN D <E>

Written division where the quotient has two digits (2-digit + 1-digit); checking answers

(3HT)=(1HT) TRIDS3MT, 24T HER
Written division (3-digit + 1-digit) with 3- or 2-digit quotients

(24T (147) TR AT IS DRSS
Mental division (2-digit + 1-digit) producing 2-digit quotients

4
ALTOKRES
Angles and Their
Measurement

ADHE (EiRA)
Concept of angles as rotation angles

AEQHMERVA, FERDOENS, BEE=90° <’ E>

Units and measurement of angles; using a protractor; right angle = 90° <°, degree>

ZHEROA, BHETAEDHE
Angles in set squares; simple angle calculations

180°2C A DA EDRE, ¥EEx=180E, —[EEE=360%F
Measuring angles greater than 180°; half turn = 180°, full turn = 360°

ADER, =AROER
Drawing angles and triangles

5

FEEH-FTEEAR
Perpendicular, Parallel
and Quadrilaterals

EROBEREMEE <EE, F17>
Relationships and properties of straight lines <perpendicular, parallel>

FEEPETLEROER, RATOER
Drawing perpendicular and parallel lines; constructing rectangles

Al FTmIEOBSEEFH <6, FTmAR>
Understanding and distinguishing trapezoids and parallelograms <trapezoid, parallelogram>

FTMOAROMEEEER
Properties and construction of parallelograms

ULEOBSEE <ULR>
Concept and properties of rhombuses

EMOBREME <t HiR>

Meaning and properties of diagonals

EATOIRGE DEEED
Tiling patterns with parallelograms and other quadrilaterals

6
INER

Decimals

1/1000DRETH/NEDRLEA, DD EHEH
Representing decimals to the thousandths place; understanding decimal structure

INLD AR IR R A <1/100D 4L, 1/1000D 4L, /N ofir>
Additive and relative understanding of decimals <hundredths place, thousandths place, decimal places>

INIFETEOT-TEMIYEBEEETD LA, LDORR
Decimal place-value system and relationships among places

INEDRIMELER, IR DER

Comparing decimals; written addition and subtraction of decimals

7

2= THhAHYHDER
Written Division by Two-
Digit Numbers

ARSI+ ThAHYE

Division by multiples of ten with one-digit quotients

(2#7)=(2#41), (3HT)+(2HT) TRALMMTITIRHEE, REDIEIE
Written division (2-digit + 2-digit, 3-digit + 2-digit) with one-digit quotients; adjusting trial quotients

(BHT)=(2HT), (44T)+(24T), (4HT)+(3HT)TRAN24TIZHHER
Written division (3-digit + 2-digit, 4-digit + 2-digit, 4-digit + 3-digit) with two-digit quotients




BEDHE, TEOIX
Properties of division and calculation strategies

8

HNEFHEDIEL £

Order of Operations and
Expressions

( VefE--XEmBIEE XD EDIERF
Expressions using ( ) and mixed operations of the four operations

HANCBIL TRYI D EDEFEY (NREE N EERD
Rules of operations (commutative, associative, distributive laws)

HEOEFVEFESIEHEDSS, KDLHA

Applying these rules for efficient calculation; reading expressions

MHEDHEER R, RBROEEREF (0EHE>7=)
Relationships between addition and subtraction, multiplication and division (expressions using o)

9
gE

Ratio and Proportion

IENERODHE(FE1RZE) <ElE>
Calculating how many times larger or smaller (first usage)

KERBHE, 1LEITTHELTKRDDHE (52, 3HEK)
Finding the base quantity or the compared quantity (second and third usages)

oxaxb=cToZRHHMHE
Solving for o in equations suchasoxaxb=c

10
L
Area

EREOELK, BEIRIEEMICKIEROIE <@mfE>
Meaning of area; measuring area by direct comparison and arbitrary units

EEOTBREM e IOBRLBIE <cnd, FAEVFA—FIL>
Understanding and measuring the standard unit “cm®’ <cm?, square centimeter>

RABEABOERORDALELAR, LFHOERE
Finding and formulating the area of rectangles and squares; area of L-shaped figures

EREOTREEAM M, kni, a, halOE#E, 1n=10000cnmi%:& <m, kni, a, ha, FAA—NL, FAFALA—RL, T—IL, NIE—IL>
Understanding and using standard units of area (m?, km?, a, ha); 1 m? = 10 000 cm? <mi, km?, a, ha, square meter, square
kilometer, are, hectare>

IMOER, 1MOEREAV-RELY
Developing a sense of 1 m? and estimating area using it

RESOEBELEEBEDEULDE R
Relationship between units of length and units of area

11
POHEZDEE
Approximation and
Estimation

BHOMBAEADOELR <AL, 81V EF, YIVET, mIEEA>
Meaning of approximation and rounding <approximate number, round up, round down, round off>

BBORLA, BBILLE0HOHEE <UL, LT, KiF>

How to express approximate numbers; ranges when numbers are rounded <more than, less than, equal to or less than>

BEAEWMBTRODME <HULE>

Solving problems using approximate answers
Y EIFOVIEETICLA D RTEDLY
Estimating sums by rounding up or down

12
INDINTEEDYE
Multiplication and
Division of Decimals

(M) (BE)DEFEDEREEDMES

Meaning and method of (decimal) x (integer) calculations

(110D ELD /M )* (1, 24T)DEH
Written multiplication of (decimals to the tenths place) x (one- or two-digit numbers)

(MBO)+ER)DEIEOEKREEDRA

Meaning and method of (decimal) + (integer) calculations

(BH)~(EBR)=(M)DEE, (11000 /NR)+(1, 24TDEHE
Calculating (integer + integer = decimal) and written division of (decimals to the tenths place) + (one- or two-digit numbers)

RUDHLEHE, DYETLER, BERRTRI L

Written division with remainders; extending division beyond remainders; expressing quotients as approximate numbers

N
Understanding decimal multiples

13
FARAEEBEBOLM-
Research and Data
Organization

BRE2DODHEATHEREL, 2RTORITEEDHDHL
Classifying and organizing data from two perspectives; summarizing in two-way tables

R CEEFLD-RDEE
Interpreting and analyzing the tables created

14 1ZHEICL-DBDNE <ENH, Bk Fo%>

E Classifying fractions based on the unit 1 <proper fraction, improper fraction, mixed number>

Fractions RS BSROME, BHROASTEE
Addition and subtraction of fractions with the same denominator; calculations involving mixed numbers
ZLL\#
Equivalent fractions

15 FoTEDLH2EDEFRERORICHNTRARSIL

p o U] Expressing and investigating relationships between two related quantities using tables and expressions

Patterns and
Relationships (Change)

FoTEDLLH2ENEBREFRNRI FTITHANTELLOBKRFERNS L

Representing these relationships in line graphs and observing how they change

16

EAKREILHE
Rectangular Prisms and
Cubes

EARPLILAROBRZEME <BEREK ILHE>

Concepts and properties of rectangular prisms and cubes <rectangular prism, cube>

EAKROLILIARORRE, RFER <RIE, TARR>
Perspective drawings and nets of rectangular prisms and cubes <diagram, net>




EPIOFITEE
Parallel and perpendicular faces and edges

2RTTERR, SRTEREFE>IMEDRLA

Representing positions using 2-D and 3-D coordinates

Integration: Teachers usually follow the progression provided above, and all chapters are integrated into units of inquiry whenever possible.
HERERE. COZFEORNITH > TREEZTV. AIELRYI R TOERTEZREROETICEERELTVET,




Englsh Curviclm

Common Core ELA Standards

Reading: RL.4.1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from
Literature the text.
RL.4.2: Determine a theme of a story, drama, or poem from details in the text; summarize the text.
RL.4.3: Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).
RL.4.4: Determine the meaning of words and phrases as they are used in a text, including those that allude to significant
characters found in mythology (e.g., Herculean).
RL.4.5: Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., verse,
rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when writing or speaking
about a text.
RL.4.6: Compare and contrast the point of view from which different stories are narrated, including the difference between first-
and third-person narrations.
RL.4.7: Make connections between the text of a story or drama and a visual or oral presentation of the text, identifying where
each version reflects specific descriptions and directions in the text.
RL.4.9: Compare and contrast the treatment of similar themes and topics (e.g., opposition of good and evil) and patterns of
events (e.g., the quest) in stories, myths, and traditional literature from different cultures.
RL.4.10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades 4-5 text
complexity band proficiently, with scaffolding as needed at the high end of the range.
Reading: RI.4.1: Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from
Informational the text.
RI.4.2: Determine the main idea of a text and explain how it is supported by key details; summarize the text.
RI.4.3: Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and
why, based on specific information in the text.
RI.4.4: Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a grade 4 topic or
subject area.
RI.4.5: Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or
information in a text or part of a text.
RI.4.6: Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in focus
and the information provided.
R1.4.7: Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations,
or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it
appears.
RI.4.8: Explain how an author uses reasons and evidence to support particular points in a text.
RI.4.9: Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.
R1.4.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical
texts, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.
Reading: RF.4.3: Know and apply grade-level phonics and word analysis skills in decoding words.

Foundational Skills

RF.4.3a: Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and
affixes) to read accurately unfamiliar multisyllabic words in context and out of context.

RF.4.4: Read with sufficient accuracy and fluency to support comprehension.

RF.4.4a: Read grade-level text with purpose and understanding.

RF.4.4b: Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.
RF.4.4c: Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Writing

W.4.1: Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

W.4.1a: Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are
grouped to support the writer's purpose.

W.4.1b: Provide reasons that are supported by facts and details.

W.4.1c: Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).
W.4.1d: Provide a concluding statement or section related to the opinion presented.

W.4.2: Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

W.4.2a: Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings),
illustrations, and multimedia when useful to aiding comprehension.

W.4.2b: Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the
topic.

W.4.2c: Link ideas within categories of information using words and phrases (e.g., another, for example, also, because).
W.4.2d: Use precise language and domain-specific vocabulary to inform about or explain the topic.
W.4.2e: Provide a concluding statement or section related to the information or explanation presented.




W.4.3: Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear
event sequences.

W.4.3a: Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence
that unfolds naturally.

W.4.3b: Use dialogue and description to develop experiences and events or show the responses of characters to situations.
W.4.3c: Use a variety of transitional words and phrases to manage the sequence of events.

W.4.3d: Use concrete words and phrases and sensory details to convey experiences and events precisely.

W.4.3e: Provide a conclusion that follows from the narrated experiences or events.

W.4.4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and
audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.)

W.4.5: With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and
editing. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grade 4 here.)

W.4.6: With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as
well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one
page in a single sitting.

W.4.7: Conduct short research projects that build knowledge through investigation of different aspects of a topic.

W.4.8: Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and
categorize information, and provide a list of sources.

W.4.9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

W.4.9a: Apply grade 4 Reading standards to literature (e.g., "Describe in depth a character, setting, or event in a story or drama,
drawing on specific details in the text [e.g., a character's thoughts, words, or actions].").

W.4.9b: Apply grade 4 Reading standards to informational texts (e.g., "Explain how an author uses reasons and evidence to
support particular points in a text").

W.4.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking & Listening

SL.4.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners
on grade 4 topics and texts, building on others' ideas and expressing their own clearly.

SL.4.1a: Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.

SL.4.1b: Follow agreed-upon rules for discussions and carry out assigned roles.

SL.4.1c: Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the
discussion and link to the remarks of others.

SL.4.1d: Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

SL.4.2: Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually,
quantitatively, and orally.

SL.4.3: |dentify the reasons and evidence a speaker provides to support particular points.

SL.4.4: Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and
relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

SL.4.5: Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas
or themes.

SL.4.6: Differentiate between contexts that call for formal English and situations where informal discourse is appropriate; use
formal English when appropriate to task and situation.

Language

L.4.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.4.1a: Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why).

L.4.1b: Form and use the progressive (e.g., | was walking; | am walking; | will be walking) verb tenses.

L.4.1c: Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

L.4.1d: Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag).
L.4.1e: Form and use prepositional phrases.

L.4.1f: Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.

L.4.1g: Correctly use frequently confused words (e.g., to, too, two; there, their).

L.4.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.4.2a: Use correct capitalization.

L.4.2b: Use commas and quotation marks to mark direct speech and quotations from a text.

L.4.2c: Use a comma before a coordinating conjunction in a compound sentence.

L.4.2d: Spell grade-appropriate words correctly, consulting references as needed.

L.4.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

L.4.3a: Choose words and phrases to convey ideas precisely.

L.4.3b: Choose punctuation for effect.

L.4.3c: Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse
is appropriate (e.g., small-group discussion).

L.4.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and
content, choosing flexibly from a range of strategies.




L.4.4a: Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase.

L.4.4b: Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph,
photograph, autograph).

L.4.4c: Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation
and determine or clarify the precise meaning of key words and phrases.

L.4.5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.4.5a: Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context.
L.4.5b: Recognize and explain the meaning of common idioms, adages, and proverbs.

L.4.5¢c: Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not
identical meanings (synonyms).

L.4.6: Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those
that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic
(e.g., wildlife, conservation, and endangered when discussing animal preservation).

Integration:

The following objectives outline the expected learning outcomes by the end of each grade level. Teachers plan their
yearly programs to address these objectives at appropriate times throughout the school year, integrating them into
Units of Inquiry whenever possible.

As most of our students are non-native English speakers, progress toward these objectives varies according to
individual language development. While some students may not fully achieve every objective within the grade level,
all students are supported and encouraged to work toward these goals at their own pace as part of their ongoing
language growth.

BREEDQHEL. ZOREORDOYETIZEICOTALEBETHEEOREERLTLNET,

HEELIEERMZELT,. IhioD BEFESBHEEZ LGNS EEZEIL T, TESEHER O B it of Inquiry) DIz
HAANTEEEHEDHTT,

ABRDREDZLIIEBERFLLEV =D, BIEEOZERETDEAFIZIZBAELNBHYET,
FPEOERHOYETICTRTOEEEERTEREVWIEIHYETHN. EORELBENDR—RATEHEZIZAN>TENTESEL
5. fEEBIETEICHR—FNTLET,




secone Socio-Emotional Learing (SEL)

P Second Step® Elementary

Unit 1: Setting a Good Class Goal
Growth Mindset & Goal-

Setting Making a Plan

Checking Our Progress
Reflecting On Our Journey
Performance Task: Gallery Walk Celebration

Bullying Prevention Unit Class Rules
(BPU) Recognize, Report, Refuse
Bystander Power
Bystander Responsibility

Bystanders to Cyber Bullying

Unit 2: Emotion The Balanced Brain

Management What is Rethinking?

How to Rethink

Take Another Look

Performance Task: Rethink It!
Unit 3: Empathy & The Same, But Different
Kindness

Ask, Listen, Learn

Seeing It Differently

Changing Your Mind

Performance Task: A New Point of View

Unit 4: Problem-Solving A Good Problem-Solver
Saying It Respectfully
Exploring Outcomes
A Good Solution
Performance Task: STEP into Problem-Solving

Child Protection Unit Keeping Yourself Safe

(BPU) Always Ask First

*from SY2026-27 Unsafe and Unwanted Touches
The Private Body Parts Rule
Practicing the Ways to Stay Safe
Reviewing Saftey Skills

*Weekly lessons are taught at the beginning of each week, and skills learned are reviewed and practiced during the week.




P.£E. Curniculum

Japanese National Curriculum (MEXT), Grades 3 and 4

Ko<KYES) FKIFCLDOEE)
Body Movement Relaxation exercises
Exercise EHRLEETED(HEE)
Exercises that develop diverse movements
BHES < UMEE
Apparatus Exercise Mat exercises
SHAEES)
Horizontal bar exercises
BUMEES)
Vaulting box exercises
E-BOES) MMF>Z-L—

Running and Jumping
Exercise

Races and relays
INEYN—F L3
Mini-hurdle runs
TEBE L

Long jump
=Y

High jump

IKiKEE
Swimming Exercise

FOTEDES
Floating and moving exercises
1<CH-FCGEH

Diving and floating exercises

B— L
Games

TJ—LESF—L
Goal-type games
YR — LS
Net-type games
R—ZRR—ILBF— L
Baseball-type games

RILER

Expressive Movement

wRBE

Expressive movement
DALF VR

Rhythm dance

g
Health Education

IDOEDFFHAENGEDRRDIKE
Good mental and physical condition
RORE-FE

Body growth and development.




