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@ Kyushu Lutheran International School

Primary School Division

Our Mission:

Kyushu Lutheran International School (LIS)
nurtures fulfilled global citizens who strive to
create a peaceful world.

Our vision:
We will be a regionally-renowned institution that bridges Kumamoto to

the world through service

The inquiry-based program at LIS is designed to achieve the school's educational goals, emphasizing gratitude, a
spirit of service, and lifelong learning. We strive to provide a higher quality of education tailored to each student. To
achieve this, we focus on the following four areas:

Gratitude and Service

Following the philosophy of the academy, we provide education that fosters a spirit of gratitude and service to the
community. We believe that education is not only about academic excellence but also about cultivating a spirit of
thankfulness and a commitment to serving the community. Our curriculum integrates opportunities for students to
engage in meaningful service projects, allowing them to apply their learning in ways that benefit others and contribute
to a more peaceful world.

High-Quality Education

We provide a rigorous curriculum aligned with the Japanese National Curriculum Standards and incorporate the best
approaches to teaching to prepare students for success internationally. By emphasizing critical thinking, creativity,
and problem-solving, we equip students with the skills necessary to navigate and thrive in an increasingly complex
global landscape.

Personalized Learning Experiences

We tailor learning experiences to the unique needs and interests of each student. Our inquiry-based approach allows
students to explore topics that resonate with them, fostering a deeper engagement and a love for learning. Through
personalized learning plans, we ensure that every student receives the support and challenge they need to reach
their full potential.

Self-Regulation and Lifelong Learning

Through self-directed inquiry, we encourage students to learn how to learn and to become lifelong learners. Students
are encouraged to take ownership of their learning, ask questions, and seek answers independently. This process not
only enhances their academic skills but also instills a sense of responsibility and a lifelong passion for learning. Our

goal is to cultivate independent thinkers who are prepared to continuously adapt and grow throughout their lives.
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The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners I

we strive to be:

INQUIRERS
We nurture our curiosity, developing skills for inquiry and
research. We know how to learn independently and with others.

We learn with enthusiasm and sustain our love of learning
throughout life.

KNOWLEDGEABLE

We develop and use conceptual understanding, exploring
knowledge across a range of disciplines. We engage with issues
and ideas that have local and global significance.

THINKERS

We use critical and creative thinking skills to analyse and take
responsible action on complex problems. We exercise initiative in
making reasoned, ethical decisions.

COMMUNICATORS
We express ourselves confidently and creatively in more than one
language and in many ways. We collaborate effectively, listening

carefully to the perspectives of other individuals and groups.

PRINCIPLED

We act with integrity and honesty, with a strong sense of
fairness and justice, and with respect for the dignity and rights
of people everywhere. We take responsibility for our actions
and their consequences.

DPEN-MINDED

We critically appreciate our own cultures and personal histories,
as well as the values and traditions of others. We seek and evaluate

a range of points of view, and we are willing to grow from the
experience.

“ARING
We show empathy, compassion and respect. We have a
commitment to service, and we act to make a positive difference
in the lives of others and in the world around us.

ISK-TAKERS
We approach uncertainty with forethought and determination;
we work independently and cooperatively to explore new ideas

and innovative strategies. We are resourceful and resilient in the
face of challenges and change.

BALANCEL

We understand the importance of balancing different aspects of
our lives—intellectual, physical, and emotional—to achieve
well-being for ourselves and others. We recognize our interde-
pendence with other people and with the world in which we live.
REFLECTIVE
We thoughtfully consider the world and our own ideas and expe-
rience. We work to understand our strengths and weaknesses in
order to support our learning and personal development.

The IB learner profile represents 10 attributes valued by IB World Schools. We believe these attributes, and others
like them, can help individuals and groups become responsible members of local, national and global communities.

International Baccalaureate”
Baccalauréat International
Bachillerato Internacional

© International Baccalaureate Organization 2017
International Baccalaureate® | Baccalauréat International® | Bachillerato Internacional®



Dear Parents and Guardians,

At LIS, we implement the International Baccalaureate Primary Years Programme (PYP)
alongside the Japanese national curriculum. This blended approach allows us to meet both
international and local educational standards while nurturing each student’'s academic, social,
and emotional growth. For more details about the Japanese national curriculum, you may refer
to the official guidelines provided by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT): https://www.mext.go.jp/content/20230120-mxt_kyoiku02-100002604_01.pdf

Through the PYP, your child will engage in rich, transdisciplinary learning that encourages
inquiry, creativity, and collaboration. They will explore meaningful concepts through hands-on
experiences, real-world connections, and reflective thinking, all guided by the attributes of the IB
Learner Profile.

This curriculum overview is designed to give you a clear picture of what your child will be
learning throughout the year across core subject areas. It also outlines the key concepts,
learning goals, and approaches we use to support each child’s development.

We look forward to partnering with you to support your child’s growth and success!
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Regarding the use of textbooks HFZNHELVAIZDUVT

At LIS, we use textbooks as planning tools. Behind the scenes, our teachers refer to Kumamoto City
designated textbooks to ensure that we fully address the Japanese National Curriculum Standards. Even
if students do not use the textbook directly in the classroom, we make sure that the content and key ideas
are taught—in a more engaging, inquiry-based way.

The biggest difference in the way we use textbooks is that we may change the order of textbook chapters
to align with our Programme of Inquiry. We may also modify or skip the exact flow, topics, or activities in
the textbooks, and use additional resources when needed. However, we ensure that all required content
from the Japanese National Curriculum Standards is covered.
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Regarding this document CDRF 1AV KZIDNVT

In this document, each PYP transdisciplinary theme is assigned a color, as listed below:
CORFIAUNTIE, BPYPOHEFHERMTIRR DT —RIZBZEYETTVWET , TV EBDORIGITLUTD
‘YT

HOW WE ORGANIZE OURSELVES

When a textbook chapter is highlighted in this document, it indicates that the content will be integrated
into the unit that matches the corresponding PYP color theme.
CORFIAVNATHBZDETINNATANENTVDIGEE . ENIEZEDOREN, HIETEHPYPOBZ FShT=
TRIZASAZYMIFEEEINSEERLTVET,
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IB-PYP Curviculum

International Baccalaureate Organization. Primary Years Programme.

The aim of all IB programmes is to develop internationally minded people who, recognizing their common humanity and shared guardianship of the planet, help

to create a better and more peaceful world. As IB learners we strive to be:

Inquirers

We nurture our curiosity, developing skills for inquiry and research. We know how to
learn independently and with others. We learn with enthusiasm and sustain our love
of learning throughout life.

Knowledgeable
We develop and use conceptual understanding, exploring knowledge across a range

Open-minded

We critically appreciate our own cultures and personal histories, as well as the values
and traditions of others. We seek and evaluate a range of points of view, and we are
willing to grow from the experience.

Caring
We show empathy, compassion and respect. We have a commitment to service, and

° of disciplines. We engage with issues and ideas that have local and global we act to make a positive difference in the lives of others and in the world around us.
S significance.
o Thinkers Risk-takers
2 We use critical and creative thinking skills to analyse and take responsible action on ~ We approach uncertainty with forethought and determination; we work independently
s complex problems. We exercise initiative in making reasoned, ethical decisions. and cooperatively to explore new ideas and innovative strategies. We are resourceful
i and resilient in the face of challenges and change.
= Communicators Balanced
We express ourselves confidently and creatively in more than one language and in We understand the importance of balancing different aspects of our lives—
many ways. We collaborate effectively, listening carefully to the perspectives of other intellectual, physical, and emotional—to achieve well-being for ourselves and others.
individuals and groups. We recognize our interdependence with other people and with the world in which we
live.
Principled Reflective
We act with integrity and honesty, with a strong sense of fairness and justice, and with We thoughtfully consider the world and our own ideas and experience. We work to
respect for the dignity and rights of people everywhere. We take responsibility for our understand our strengths and weaknesses in order to support our learning and
actions and their consequences. personal development.
We use a set of essential skills to become independent, lifelong learners.
*3 E We think critically and creatively to solve problems.
% = We communicate clearly and listen with care.
S E We manage our time, emotions, and responsibilities.
23 We work well with others and learn from different perspectives.
<L -

We ask questions, explore ideas, and reflect on our learning.

Programme of Inquiry
Grade 2 (age 7-8)

WHO WE ARE

HOW WE ORGANIZE OURSELVES

® Jan-Mar (5 weeks)
An inquiry into: relationships and belonging, learning and growing

Central idea
Reflecting on our growth helps us understand ourselves and appreciate those who support us.

Key concepts: change, connection, responsibility
Related concepts: reflection, growth, gratitude
Lines of inquiry:

*How we have grown and changed over time

+People and experiences that have influenced our growth
+Expressing our learning and achievements

@ Flexible launch and duration (Term 1)
An inquiry into: patterns, cycles, systems

Central idea
Living things respond to their environments in different ways.

Key concepts: causation, connection, responsibility

Related concepts: behavior, adaptation, observation, environment
Lines of inquiry

-Observable behaviors and changes in living things

*How environments affect the behavior and well-being of living things
*How close observation helps us understand and care for living things

® Nov-Dec (7 weeks)

An inquiry into: approaches to livelihoods and trade practices: intended and unintended
consequences

Central idea
People work together to create and maintain a community.

Key concepts: function, connection, responsibility

Related concepts: community helpers, local businesses and services, cooperation,
collaboration, gratitude, appreciation

Lines of inquiry

- How communities are organized to support people’s needs.

- The different roles and responsibilities of people in a community.

- The importance of appreciating and contributing to our community.
@ Year-long

An inquiry into: nature, complexity, coexistence and wisdom

Central idea
Plants play an essential role in our lives.

Key concepts: causation, perspective, responsibility
Related concepts: observation, nurturing, care, growth
Lines of inquiry

-How we care for plants to help them grow

-How plants provide food and benefits to people
*What we learn by observing and growing plants

HOW WE EXPRESS OURSELVES

WHERE WE ARE IN PLACE AND TIME

@ Sep-Oct (6 weeks)
An inquiry into: inspiration, imagination, creativity

Central idea
People express themselves through new ideas, creation, and play.

Key concepts: form, function, perspective,

Related concepts: creativity, innovation, collaboration

Lines of inquiry

-Ways people use creativity and play to show who they are.

+How toys and games reflect culture, traditions, and imagination.
»Communicating through creation and play.

(@ May-June (5 weeks)
An inquiry into: communities, heritage, culture and environment

Central idea
Our community is special because of the people and places in it.

Key concepts: form, connection, perspective
Related concepts: community, identity, relationship
Lines of inquiry

- The different places and people in our community

*How we can learn more about our community
*What makes our community special to us

The provided Programme of Inquiry and curriculum reflects our planning as of the start of the school year; however, it may evolve throughout the year based on student interests, questions, and choices, as
we value and support student agency in their learning.




Seifratsu (Life Seci ]
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Japanese National Curriculum (MEXT)
(Integrated into Programme of Inquiry)

h<hEEEE2E4E DOKEESEETHILEREED
Exciting and Thrilling Let’s Talk About What Excites and Thrills Us

Second Grade 1EEEOIZES
Let's Welcome the First Graders
HAETHEZIES
Let’s Play Together

ToERMYF=WAIT AT |BTISIRE ARADIND DDV
L What Kind of People Live in Our Town?

| Want o Know Morel grs-4, 1 A DR EZ LT &S

Town Exploration Team

I Let’'s Plan Our Town Exploration

BT D ANIZELTH &S

Let’'s Ask People About Our Town

BT D AN LD KLTEHS

Let's Get to Know People in the Community




BICRDMH=9 TEEFEES
Let's Talk About the Wonderful Things We Found in Town

BTD$ TEDF=Z =l BTD$ CEELDHES
Sharing the Wonders of |Let’s Spread the Wonders of Our Town

G FTEEDLZALWAUELES
Let’s Prepare to Share the Town’s Best Features

BIDT TEEDAELS
Let’s Tell Others About the Wonders of Our Town

HYDESED=Z LD
Let's Express Our Gratitude

Color Code: Integrated in "How we organize ourselves"
Stand-Alone (not integrated)




Japanese National Curriculum (MEXT)

1
V&5ET57
Tables and Graphs

RETTIDMNES, BHOER

V&>, 357>

How to draw tables and graphs, organizing data
<Table, Graph>

2
LEEVER
Addition and Subtraction

(2#T)+ (14T DIEE
Mental arithmetic of (2-digit) + (1-digit)

(2#T)— (1#1)DEEE
Mental arithmetic of (2-digit) - (1-digit)

3
B S CRFRE

Time and Duration

BrzlLEEOBE

<Bf, 7, 2L, BEfE>
Concepts of time and duration
<Hour, Minute, Time, Duration>

1858 =605, 1H =245/

<RI, FiR EF>

1 hour = 60 minutes, 1 day = 24 hours
<A.M., P.M., Noon>

Length

EREMNICEIIREDAELEELEMDLEY
Measuring length using arbitrary units and the need for standard units

REDEBE A Tcm]TmmEZFDEE

Standard units of length: “cm”, “mm” and their relationship

<cm, BFA—RIL, mm, SUA—FIL, 1=A0V>
<cm, centimeter, mm, millimeter, unit>

EROBE, BAULEAUOBR(BABRE) <EkR>

Concept of a straight line, relationship between compound and simple units (unit conversion)

EROER
Drawing straight lines

10cmDER, 10cmODEFFRV-RiELY
Sense of 10 cm, estimating using a sense of 10 cm

REOBBEGMBEE

Simple addition and subtraction of lengths

5
LELVEEDU-E
1

Written Addition and
Subtraction (1)

(2#7)+ (2HT) D EE (F0HV247)
<D E>
Written addition of (2-digit) + (2-digit) (sum is 2-digit)

MEDRZEER, MEDEZOHELID
Commutative property of addition, checking answers in addition

(24T)-(2HT)DEF (EA 24T, 1HT)
Written subtraction of (2-digit) - (2-digit) (difference is 2-digit or 1-digit)

MEEBEDHERR, BEOEZDHEID
Relationship between addition and subtraction, checking answers in subtraction

6
10022 %%
Numbers Over 100

1000E THRD e FEE BRI
<EOLBLY>
Reading and writing numbers up to 1000 using numeral and place value systems

1000FTOFHDEHAA, IEM - B RA
Understanding structure of numbers up to 1000, additive and relative views

1000&LV S BDERRE S EUE, REEE

<+, 1000>

Meaning of 1000, its numeral and place value system
<Thousand, 1000>

1000FETOHD RFI, K/NELEE

<> <>

Number sequences up to 1000, comparing size of numbers
> <

10, 100F {19 A BEAMBETE

Simple addition and subtraction using 10 and 100 as units

7
e
Capacity

EEHEMICEENEDRELEREMDLHESE
Measuring capacity using arbitrary units and the need for standard units

AEOEFBEILITALITMLIEZ DB ER
Standard units of capacity: “L”, “dL”, “mL” and their relationships

<L, Yk, dL, T2YUvkL, mL, SR>

<L, liter, dL, deciliter, mL, milliliter>

ILOER, ILOEREAV-RELY
Sense of 1 liter, estimating using the sense of 1 liter




8
LEEVEREDOUVLE
(2)

Written Addition and
Subtraction (2)

MNEOEEGINFETE, BEABRE

Simple addition and subtraction of capacities, unit conversion
(2#1)+ (2HT) D EE (FOH3HT)

Written addition of (2-digit) + (2-digit) (sum is 3-digit)

INDIENEHR
Written addition with three terms

(3HT)— (2HT), (3HT)—(14T)DEHE (EH 24T)
Written subtraction of (3-digit) - (2-digit), (3-digit) - (1-digit) (difference is 2-digit)

(3HT)+2HT) DB B LG ER (BADRIETE)
Simple written calculations of (3-digit) + (2-digit) (hundreds place remains unchanged)

9 MEDFEEZR, ()OFENA

LELEE Associative property of addition, how to use parentheses

Expressions and 55 -FESEF-1X, EROEK

Calculations Expressions using equal and inequality symbols, meaning of the equal sign

10 HESDULKDHEVVSRA (MTEOER)

MTE) Understanding multiplication as “how many times the reference quantity” (concept of multiplication)

Multiplication (1)

MNTEDEREEZDROA (EN)
<x, PMTE>
Meaning of multiplication and how to find the answer (repeated addition)

MEIDERE, MEILLSRA, 15, 215, 315 <IFL>
Meaning of “times”, ways of viewing “times”, 1x, 2x, 3x

SMEDANDIER, BZH

Construction and chanting of the 5 times table

20BEDANDIER, BRH
Construction and chanting of the 2 times table

SDEDANDIER, BZH

Construction and chanting of the 3 times table

ADBEDAADER, BAH
Construction and chanting of the 4 times table

AT BEIETNMTEBIZEHLENTEDOIR
Formulating multiplication expressions with attention to multiplicand and multiplier

1
MMTE(2)
Multiplication (2)

6,7, 8 IDEBEDOIIDIER, BAH
Construction and chanting of the 6, 7, 8, and 9 times tables

1DEDAADEEL, BAH
Construction and chanting of the 1 times table

MNTHEIZEZMBEEDBES, FELME-BEOBEEME
Activities to create word problems that use multiplication
Combined problems involving multiplication and addition/subtraction

LFRICH A OHER O EE>TRDHDME
Solving problems using diagrams or expressions for L-shaped arrangements of items

12
ZABEmAR
Triangles and
Quadrilaterals

=Ak, mAEROBSE

<=A%, mAR>

Concepts of triangles and quadrilaterals
<Triangle, Quadrilateral>

=Al, OAROFR, <Y

<l, BEIR>

Distinguishing and constructing triangle and quadrilateral shapes
<Side, Vertex>

EAOHE <EfA>
Concept of right angles

AR, EAK, EA=ZAROME

<KkAW, EAF, ERAZAT>

Concepts of rectangles, squares, and right-angled triangles
<Rectangle, Square, Right-angled Triangle>

&AW, EAK, BEAZAROER, BEHE

Drawing and tiling with rectangles, squares, and right-angled triangles

13
MNIEDEFY

Rules of Multiplication

ARKRIHKYEEE

Creating and examining multiplication charts

FEOTIEA, #BE R DEXR DR

Foundation of multiplication properties: Commutative property, Associative property, Distributive property

EEGHEED(MIE)* (26 %), B <x(1IH)DEHE
Simple calculations of (1-digit) x (2-digit) and (2-digit) x (1-digit)

14
100cm%EZ 25K
Lengths Over 100 cm

REDEBELm | OEMFEAIE,

1m=100cm

<m, *—kJL>

Understanding and measuring length with the standard unit “meter”
1 meter = 100 cm

<m, meter>




TMOERE, 1mMOEREFALN-RELY
Sense of 1 meter, estimating using the sense of 1 meter

REDEHHEGHE
Simple length calculations
15 10000 K FEDHDMECELRBEE <FDLBL>
1000& 2% %% Reading and writing numbers less than 10,000 using numeral and place value systems

Numbers Over 1000 100005 DS D H#A#, MikE- B R S
Structure of numbers under 10,000, additive and relative views

10000&LVSHDERRETEUE, RBECE

<—7, 10000>

Meaning, numeral, and place value of the number 10,000
<Ten thousand, 10,000>

10000FTHOHD FRFI, K/NELE
Sequences of numbers up to 10,000, comparing sizes of numbers

16 HOHZE FOEOELERY <@E>
[EEDR Observing boxes and tracing their surfaces
Box Shapes i, O £SO I<Y

Making box shapes using thick paper or sticks
17 BIEMEH 2T HES
box Activities involving dividing objects in half
Fractions 112, 14, 1/31E DB OB

<1/2, 114, 113, B>
Concepts of 1/2, 1/4, 1/3, etc.
<1/2, 1/4, 1/3, Fraction>

EDLOBD1/201/3%2E A5, 7 HEREDHEEFRORM
Problems involving half or one-third of a number of snacks
Foundation of the relationship between fractions and multiplication

Integration: Teachers usually follow the progression provided above, and all chapters are integrated into units of inquiry whenever possible.
HERBEE. COFEORNITH > TREEZTV., AIEGRYI R TOETEZRERDOETICHEE-RELTVET,




Englsh Curviclm

Common Core ELA Standards

Reading: RL.2.1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of
Literature key details in a text.
RL.2.2: Recount stories, including fables and folktales from diverse cultures, and determine their central message,
lesson, or moral.
RL.2.3: Describe how characters in a story respond to major events and challenges.
RL.2.4: Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply rhythm and
meaning in a story, poem, or song.
RL.2.5: Describe the overall structure of a story, including describing how the beginning introduces the story and the
ending concludes the action.
RL.2.6: Acknowledge differences in the points of view of characters, including by speaking in a different voice for
each character when reading dialogue aloud.
RL.2.7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding
of its characters, setting, or plot.
RL.2.9: Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by different authors or
from different cultures.
RL.2.10: By the end of the year, read and comprehend literature, including stories and poetry, in the grades 2-3 text
complexity band proficiently, with scaffolding as needed at the high end of the range.
Reading: RI.2.1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of

Informational

key details in a text.
RI.2.2: Identify the main topic of a multiparagraph text as well as the focus of specific paragraphs within the text.

RI.2.3: Describe the connection between a series of historical events, scientific ideas or concepts, or steps in
technical procedures in a text.

RI.2.4: Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area.

RI.2.5: Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic
menus, icons) to locate key facts or information in a text efficiently.

RI.2.6: Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

RI.2.7: Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.
RI.2.8: Describe how reasons support specific points the author makes in a text.

RI.2.9: Compare and contrast the most important points presented by two texts on the same topic.

RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and
technical texts, in the grades 2-3 text complexity band proficiently, with scaffolding as needed at the high end of the
range.

Reading:
Foundational Skills

RF.2.3: Know and apply grade-level phonics and word analysis skills in decoding words.

RF.2.3a: Distinguish long and short vowels when reading regularly spelled one-syllable words.

RF.2.3b: Know spelling-sound correspondences for additional common vowel teams.

RF.2.3c: Decode regularly spelled two-syllable words with long vowels.

RF.2.3d: Decode words with common prefixes and suffixes.

RF.2.3e: Identify words with inconsistent but common spelling-sound correspondences.

RF.2.3f: Recognize and read grade-appropriate irregularly spelled words.

RF.2.4: Read with sufficient accuracy and fluency to support comprehension.

RF.2.4a: Read grade-level text with purpose and understanding.

RF.2.4b: Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings.
RF.2.4c: Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Writing

W.2.1: Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply
reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and
provide a concluding statement or section.

W.2.2: Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points,
and provide a concluding statement or section.

W.2.3: Write narratives in which they recount a well-elaborated event or short sequence of events, include details to
describe actions, thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure.

W.2.5: With guidance and support from adults and peers, focus on a topic and strengthen writing as needed by
revising and editing.

W.2.6: With guidance and support from adults, use a variety of digital tools to produce and publish writing, including
in collaboration with peers.




W.2.7: Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce
a report; record science observations).

W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

Speaking & Listening

SL.2.1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and
adults in small and larger groups.

SL.2.1a: Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with
care, speaking one at a time about the topics and texts under discussion).

SL.2.1b: Build on others' talk in conversations by linking their comments to the remarks of others.
SL.2.1c: Ask for clarification and further explanation as needed about the topics and texts under discussion.

SL.2.2: Recount or describe key ideas or details from a text read aloud or information presented orally or through
other media.

SL.2.3: Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional
information, or deepen understanding of a topic or issue.

SL.2.4: Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly
in coherent sentences.

SL.2.5: Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of
experiences when appropriate to clarify ideas, thoughts, and feelings.

SL.2.6: Produce complete sentences when appropriate to task and situation in order to provide requested detail or
clarification. (See grade 2 Language standards 1 and 3 here for specific expectations.)

Language

L.2.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.2.1a: Use collective nouns (e.g., group).

L.2.1b: Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish).

L.2.1c: Use reflexive pronouns (e.g., myself, ourselves).

L.2.1d: Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid, told).

L.2.1e: Use adjectives and adverbs, and choose between them depending on what is to be modified.

L.2.1f: Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the
movie; The little boy watched the movie; The action movie was watched by the little boy).

L.2.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when
writing.

L.2.2a: Capitalize holidays, product names, and geographic names.

L.2.2b: Use commas in greetings and closings of letters.

L.2.2c: Use an apostrophe to form contractions and frequently occurring possessives.

L.2.2d: Generalize learned spelling patterns when writing words (e.g., cage — badge; boy — boil).

L.2.2e: Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.
L.2.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

L.2.3a: Compare formal and informal uses of English

L.2.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2
reading and content, choosing flexibly from an array of strategies.

L.2.4a: Use sentence-level context as a clue to the meaning of a word or phrase.

L.2.4b: Determine the meaning of the new word formed when a known prefix is added to a known word (e.g.,
happy/unhappy, tell/retell).

L.2.4c: Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition,
additional).

L.2.4d: Use knowledge of the meaning of individual words to predict the meaning of compound words (e.g.,
birdhouse, lighthouse, housefly; bookshelf, notebook, bookmark).

L.2.4e: Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words
and phrases.

L.2.5: Demonstrate understanding of word relationships and nuances in word meanings.
L.2.5a: Identify real-life connections between words and their use (e.g., describe foods that are spicy or juicy).

L.2.5b: Distinguish shades of meaning among closely related verbs (e.g., toss, throw, hurl) and closely related
adjectives (e.g., thin, slender, skinny, scrawny).

L.2.6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts,
including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy).




Integration:

The following objectives outline the expected learning outcomes by the end of each grade level. Teachers plan their
yearly programs to address these objectives at appropriate times throughout the school year, integrating them into
Units of Inquiry whenever possible.

As most of our students are non-native English speakers, progress toward these objectives varies according to
individual language development. While some students may not fully achieve every objective within the grade level,
all students are supported and encouraged to work toward these goals at their own pace as part of their ongoing
language growth.
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secone Socio-Emotional Learing (SEL)

P Second Step® Elementary

Unit 1: ) How to Get Good at Something
Growth Mindset & Goal- What Mistakes Tell Us

Setting
Helpful and Unhelpful Thoughts
We Can Change Our Thoughts
Performance Task: Learn and Get Better

Bullying Prevention Unit Class Rules

(BPU) Recognizing Bullying
Reporting Bullying
Refusing Bullying
Bystander Power

Unit 2: Emotion Feeling Proud

Management Feeling Disappointed
Help Yourself Feel Better
Different Feelings
Performance Task: How Do You Feel?

Unit 3: Empathy & What's Empathy?

Kindness

Empathy in Action

Having Empathy

Empathy at School

Performance Task: Empathy and Kindness

Unit 4: Problem-Solving  The Way to Say a Problem
Thinking of Solutions
Which Solution?
What Would | Want?
Performance Task: Be a Problem-Solver

Child Protection Unit Ways to Stay Safe

(BPU) The Always Ask First Rule

*from SY2026-27 Safe and Unsafe Touches
The Touching Rule
Practicing Staying Safe
Reviewing Saftey Skills

*Weekly lessons are taught at the beginning of each week, and skills learned are reviewed and practiced during the week.




P.E. Curviculium

Japanese National Curriculum (MEXT), Grades 1 and 2

EKYDESEY
Body Movement Play

KIZCLOEEED
Relaxation exercises
SHLBEEDCDHEENEDY

Movement play for developing diverse motions

- REEEOTOES
Y

Exercise Play Using
Equipment and
Apparatus

EE R E o E T

Exercise play using fixed structures

TYMEESEREYS

Exercise play using mats, practice rolling in various directions, supporting the body with hands, and performing
rotations.

BT EoETBEY

Exercise play using the horizontal bar

B FEEFE - EBEY

Exercise play using the vaulting box

E-BDEBES EDEBLEV
Running and Jumping Running play
Play Bk EE D
Jumping play
KEW KOFPEBET HEBES
Water Play Movement play in water
3<CH-FGEHEY
Diving and floating play
H—1s R—ILT—L
Games Ball games
BN
Tag games
KR X LES REWEV
Expressive Rhythm Play Expressive play
X LS

Rhythm play




