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@ Kyushu Lutheran International School

Primary School Division

Our Mission:

Kyushu Lutheran International School (LIS)
nurtures fulfilled global citizens who strive to
create a peaceful world.

Our vision:
We will be a regionally-renowned institution that bridges Kumamoto to

the world through service

The inquiry-based program at LIS is designed to achieve the school's educational goals, emphasizing gratitude, a
spirit of service, and lifelong learning. We strive to provide a higher quality of education tailored to each student. To
achieve this, we focus on the following four areas:

Gratitude and Service

Following the philosophy of the academy, we provide education that fosters a spirit of gratitude and service to the
community. We believe that education is not only about academic excellence but also about cultivating a spirit of
thankfulness and a commitment to serving the community. Our curriculum integrates opportunities for students to
engage in meaningful service projects, allowing them to apply their learning in ways that benefit others and contribute
to a more peaceful world.

High-Quality Education

We provide a rigorous curriculum aligned with the Japanese National Curriculum Standards and incorporate the best
approaches to teaching to prepare students for success internationally. By emphasizing critical thinking, creativity,
and problem-solving, we equip students with the skills necessary to navigate and thrive in an increasingly complex
global landscape.

Personalized Learning Experiences

We tailor learning experiences to the unique needs and interests of each student. Our inquiry-based approach allows
students to explore topics that resonate with them, fostering a deeper engagement and a love for learning. Through
personalized learning plans, we ensure that every student receives the support and challenge they need to reach
their full potential.

Self-Regulation and Lifelong Learning

Through self-directed inquiry, we encourage students to learn how to learn and to become lifelong learners. Students
are encouraged to take ownership of their learning, ask questions, and seek answers independently. This process not
only enhances their academic skills but also instills a sense of responsibility and a lifelong passion for learning. Our

goal is to cultivate independent thinkers who are prepared to continuously adapt and grow throughout their lives.
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The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners I

we strive to be:

INQUIRERS
We nurture our curiosity, developing skills for inquiry and
research. We know how to learn independently and with others.

We learn with enthusiasm and sustain our love of learning
throughout life.

KNOWLEDGEABLE

We develop and use conceptual understanding, exploring
knowledge across a range of disciplines. We engage with issues
and ideas that have local and global significance.

THINKERS

We use critical and creative thinking skills to analyse and take
responsible action on complex problems. We exercise initiative in
making reasoned, ethical decisions.

COMMUNICATORS
We express ourselves confidently and creatively in more than one
language and in many ways. We collaborate effectively, listening

carefully to the perspectives of other individuals and groups.

PRINCIPLED

We act with integrity and honesty, with a strong sense of
fairness and justice, and with respect for the dignity and rights
of people everywhere. We take responsibility for our actions
and their consequences.

DPEN-MINDED

We critically appreciate our own cultures and personal histories,
as well as the values and traditions of others. We seek and evaluate

a range of points of view, and we are willing to grow from the
experience.

“ARING
We show empathy, compassion and respect. We have a
commitment to service, and we act to make a positive difference
in the lives of others and in the world around us.

ISK-TAKERS
We approach uncertainty with forethought and determination;
we work independently and cooperatively to explore new ideas

and innovative strategies. We are resourceful and resilient in the
face of challenges and change.

BALANCEL

We understand the importance of balancing different aspects of
our lives—intellectual, physical, and emotional—to achieve
well-being for ourselves and others. We recognize our interde-
pendence with other people and with the world in which we live.
REFLECTIVE
We thoughtfully consider the world and our own ideas and expe-
rience. We work to understand our strengths and weaknesses in
order to support our learning and personal development.

The IB learner profile represents 10 attributes valued by IB World Schools. We believe these attributes, and others
like them, can help individuals and groups become responsible members of local, national and global communities.

International Baccalaureate”
Baccalauréat International
Bachillerato Internacional

© International Baccalaureate Organization 2017
International Baccalaureate® | Baccalauréat International® | Bachillerato Internacional®



Dear Parents and Guardians,

At LIS, we implement the International Baccalaureate Primary Years Programme (PYP)
alongside the Japanese national curriculum. This blended approach allows us to meet both
international and local educational standards while nurturing each student’'s academic, social,
and emotional growth. For more details about the Japanese national curriculum, you may refer
to the official guidelines provided by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT): https://www.mext.go.jp/content/20230120-mxt_kyoiku02-100002604_01.pdf

Through the PYP, your child will engage in rich, transdisciplinary learning that encourages
inquiry, creativity, and collaboration. They will explore meaningful concepts through hands-on
experiences, real-world connections, and reflective thinking, all guided by the attributes of the IB
Learner Profile.

This curriculum overview is designed to give you a clear picture of what your child will be
learning throughout the year across core subject areas. It also outlines the key concepts,
learning goals, and approaches we use to support each child’s development.

We look forward to partnering with you to support your child’s growth and success!
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Regarding the use of textbooks HFZNHELVAIZDUVT

At LIS, we use textbooks as planning tools. Behind the scenes, our teachers refer to Kumamoto City
designated textbooks to ensure that we fully address the Japanese National Curriculum Standards. Even
if students do not use the textbook directly in the classroom, we make sure that the content and key ideas
are taught—in a more engaging, inquiry-based way.

The biggest difference in the way we use textbooks is that we may change the order of textbook chapters
to align with our Programme of Inquiry. We may also modify or skip the exact flow, topics, or activities in
the textbooks, and use additional resources when needed. However, we ensure that all required content
from the Japanese National Curriculum Standards is covered.
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Regarding this document CDRF 1AV KZIDNVT

In this document, each PYP transdisciplinary theme is assigned a color, as listed below:
CORFIAUNTIE, BPYPOHEFHERMTIRR DT —RIZBZEYETTVWET , TV EBDORIGITLUTD
‘YT

HOW WE ORGANIZE OURSELVES

When a textbook chapter is highlighted in this document, it indicates that the content will be integrated
into the unit that matches the corresponding PYP color theme.
CORFIAVNATHBZDETINNATANENTVDIGEE . ENIEZEDOREN, HIETEHPYPOBZ FShT=
TRIZASAZYMIFEEEINSEERLTVET,
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IB-PYP Curviculum

International Baccalaureate Organization. Primary Years Programme.

The aim of all IB programmes is to develop internationally minded people who, recognizing their common humanity and shared guardianship of the planet, help

to create a better and more peaceful world. As IB learners we strive to be:

Inquirers

We nurture our curiosity, developing skills for inquiry and research. We know how to
learn independently and with others. We learn with enthusiasm and sustain our love
of learning throughout life.

Knowledgeable
We develop and use conceptual understanding, exploring knowledge across a range

Open-minded

We critically appreciate our own cultures and personal histories, as well as the values
and traditions of others. We seek and evaluate a range of points of view, and we are
willing to grow from the experience.

Caring
We show empathy, compassion and respect. We have a commitment to service, and

° of disciplines. We engage with issues and ideas that have local and global we act to make a positive difference in the lives of others and in the world around us.
S significance.
o Thinkers Risk-takers
2 We use critical and creative thinking skills to analyse and take responsible action on ~ We approach uncertainty with forethought and determination; we work independently
s complex problems. We exercise initiative in making reasoned, ethical decisions. and cooperatively to explore new ideas and innovative strategies. We are resourceful
i and resilient in the face of challenges and change.
= Communicators Balanced
We express ourselves confidently and creatively in more than one language and in We understand the importance of balancing different aspects of our lives—
many ways. We collaborate effectively, listening carefully to the perspectives of other intellectual, physical, and emotional—to achieve well-being for ourselves and others.
individuals and groups. We recognize our interdependence with other people and with the world in which we
live.
Principled Reflective
We act with integrity and honesty, with a strong sense of fairness and justice, and with We thoughtfully consider the world and our own ideas and experience. We work to
respect for the dignity and rights of people everywhere. We take responsibility for our understand our strengths and weaknesses in order to support our learning and
actions and their consequences. personal development.
We use a set of essential skills to become independent, lifelong learners.
*3 E We think critically and creatively to solve problems.
% = We communicate clearly and listen with care.
S E We manage our time, emotions, and responsibilities.
23 We work well with others and learn from different perspectives.
<L -

We ask questions, explore ideas, and reflect on our learning.

Programme of Inquiry
Grade 1 (age 6-7)

WHO WE ARE

HOW WE ORGANIZE OURSELVES

@ Sep-Oct (6 weeks)
An inquiry into: physical, emotional, social and spiritual health and well-being

Central idea
People take care of themselves and others in order to live peacefully.

Key concepts: function, responsibility, perspective

Related concepts: wellbeing, daily tasks, nutrition, emotions
Lines of inquiry

+The foods that help our bodies grow

+How we take care of ourselves
-Communicating our ideas and feelings

Year-long
An inquiry into: patterns, cycles, systems

Central idea
The changing seasons affect how we live our lives.

Key concepts: change, form, causation

Related concepts: seasons, cycles, festivals, activities, growth
Lines of Inquiry

-How the environment changes from season to season

+The cycles plants go through to grow up
+The activities we do in different seasons

@ Apr-May (6 weeks)

An inquiry into: interactions within and between social and ecological systems
Central idea

People connect and grow in shared spaces.

Key concepts: function, connection, responsibility

Related concepts: community, relationships, participation

Lines of inquiry

-Shared spaces in the community

-Functions and rules of shared spaces

-People's roles and responsibilities when using shared spaces

@ Jun-Jul (5 weeks)

An inquiry into: rights, responsibilities and dignity of all (living tings)

Central idea
Living things have unique needs that must be met for them to survive

Key concepts: connection, responsibility
Related concepts: needs, survival, animal types
Lines of Inquiry

-The characteristics and needs of living things
=Our role in caring for living things

HOW WE EXPRESS OURSELVES

WHERE WE ARE IN PLACE AND TIME

@ Nov-Dec (7 weeks)
An inquiry into: inspiration, imagination, creativity

Central idea
Stories change how we see the world

Key concepts: perspective, form, change

Related concepts: creativity, communication, imagery
Lines of inquiry:

+Personal stories

- Different forms of storytelling and their structures
-How stories change the way we think

® Jan-Mar (5 weeks)
An inquiry into: communities, heritage, culture and environment

Central idea
Community reflect local cultures and values

Key concepts: form, perspective
Related concepts: culture, value and beliefs
Lines of inquiry

-How to make people feel welcome
-How the past has shaped us and helped grow up

The provided Programme of Inquiry and curriculum reflects our planning as of the start of the school year; however, it may evolve throughout the year based on student interests, questions, and choices, as
we value and support student agency in their learning.
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B2I5EVNTENVERA | HIzBLLELIMND
hca A A New School Life
First Graders Who Love BESLLELED

School Making New Friends

HTUNFELZWIZDENBVAHB

Play Leads to Learning and Exploration
MNol5HBNTHES

Let's Walk Around the School

LKE ! B35 ATA | BRIZAH N2 ERANEMNE 2
f=Ly What Is in the School? Who Is There?

Let's Go! School S s =
Exploration Team AOSEFATALES

Let’s Explore the School!




¥ITC2HE4E 1ENAVESYNZESD

Almost Second Graders! |Let’'s Reflect on Our First Year
TEBLRSITHHFTEEHODHELD

Let’'s Gather the Things We Have Learned
HIzoLWMEEZELLSLLES

Let's Welcome the New First Graders
L&SFWWLIz2EFSUMNRAS

Let's Look Back on How We Welcomed Them

Color Code: Integrated in "How we organize ourselves”

Stand-Alone (not integrated)




Japanese National Curriculum (MEXT)

1
BFETSL
Numbers and Numerals

S5ETOHOMZLan#iE
Concept and naming of numbers up to 5

SETOHFENES, BRI

Writing numbers up to 5 and number sequences

10FETOROBEEMmBUE
Concept and naming of numbers up to 10

10FETOHRFENES, BRT

Writing numbers up to 10 and number sequences

2
BAIEAD
Ordinal Numbers

LT, Ef f1E(1RT) TRUZLDO DL E LIER 3
Understanding positions and sequences using up/down, left/right, front/back (one-dimensional)

IBEF#EEaH

Ordinal numbers and numbers in sets

3

LDELKD
Composing and
Decomposing Numbers

S5ETOHDER- 7 F
Composing and decomposing numbers up to 5

6D E - 7R
Composing and decomposing number 6

TDER- 2R
Composing and decomposing number 7

8D E /- 7R
Composing and decomposing number 8

IDE - R
Composing and decomposing number 9

10D &R - 722
Composing and decomposing number 10

0ELSH D ZEER
Understanding the concept and meaning of 0

4
WAWALEM B
Various Shapes

FEEIZLBH Y
Creating shapes using boxes and objects

SIARDF
Recognizing different solid shapes

IHROEEELI-REEEY
Drawing surfaces of 3D objects

5
SARIzYU~oTY
Increasing and

- ESOEEEFET OV RIEO R
Understanding situations of increase and decrease using blocks

Decreasing

6 B0 EERE

f=LEA (1) Understanding the concept of joining sets

Addition (1) BHOBEELLEORICRTCE <LE, +, =, LEA>
Expressing addition in equations (<expression, +, =, addition>)
B0 EERE
Understanding increase in numbers
BmoEmE-LENKX TR L
Expressing increase using addition equations

7 RIZDISEERE

VETAN) Understanding and expressing subtraction as finding the remaining amount

Subtraction (1)

REDEHEVEEDRATRIE <—, VETA>

Expressing subtraction situations in equations (<-, subtraction>)

RBADEZEEEVEEDKTRY &

Understanding subtraction as finding the missing part

REDGEERE

Understanding subtraction as finding the difference

REDBEEZVEEDXTRI L

Expressing situations of finding the difference using subtraction equations

#ERT, 3+4=7107—-3=4IT55HFEEI<HEH

Creating stories based on illustrations (e.g., 3+4=7 or 7-3=4)

8
nFLER
Investigating Numbers

RISk 2B P DEE

Comparing amounts using pictographs

9
10&YBHENNT

0ETOHOBZLMEE, NEA
Understanding the concept, naming, and writing of numbers up to 20




Numbers Greater than
10

20ETOHD RS, K/INMELE, HAADI KLY, 5£U)
Ordering, comparing numbers up to 20, and efficient counting (by 2s and 5s)

20ETHOHDI-LE-VEE
Addition and subtraction within 20

10

AL BALIEA
Telling Time — Hours
and Half-Hours

fol B - RIBFFE DBRZNERL L, RI L
Reading and expressing time (o’clock and half-past)

1
BEFXBR()
Comparing Sizes (1)

RSOEELE, MiELLE
Comparing lengths directly and indirectly

EBEMICKSREDAE

Measuring length using arbitrary units

ANEDERELILE, MELE
Comparing volume directly and indirectly

EEEMIZEEINEDEE
Measuring volume using arbitrary units

12
3D2DOMTDITNZA
Calculations with Three
Numbers

13

=LTA(2)

Addition (2) — Carrying
Over

3nnf-L&E (a+b+c)
Three-number addition (a + b + ¢)

3DnUvEHE(a—b—0)
Three-number subtraction (a - b - c)

IEESDN3ONEE (a—b+c, atb—c)
Mixed addition and subtraction (a-b +c,a+b-c)

TOVIRIEIZEBRY LAY DHL-LEDIES DERE
Understanding addition with carrying using blocks

BYLENYDHE-LED A A—DLEHATEER
Visualizing and explaining addition with carrying

9+871LE DM >5DEE
Calculations where the first addend > 5 (e.g., 9+8)

44875 E DEMBM=5DFHE, BWINBHEIZLS-LE
Calculations where the first addend < 5 (e.g., 4+8), decomposing numbers for addition

14
M=52<KY
Creating Shapes

BIREFES-HOEER

Creating surface patterns with colored tiles

BEELES-HORIER

Creating line structures with colored rods

ROBEICLDH D AEK
Connecting dots to form shapes

BIROCBEZBNLTHEERT EE

Transforming shapes using colored tiles and rods

15 BEICEDBYTHYOHLIVEHO LA DERE
VETA(2) Understanding subtraction with borrowing using manipulatives
Subtraction (2) - BYUTHUDBHEVEEDAA— AL LI EE
Borrowing Visualizing and explaining subtraction with borrowing
15— 9 EDFH>5DBEDVEH
Subtracting when the subtrahend > 5 (e.g., 15-9)
13— 473 EDBB=5DBZEDVEE, BREICLDIVERE
Subtracting when the subtrahend < 5 (e.g., 13—4), using decomposition
oEESF-HXOFRM (FEXDONIED)
Introduction to equations with missing numbers (e.g., o + 6 = 14)
8+6, 12—7I275REED<AHEE
Creating word problems for sums like 8+6 or 12-7
16 0D MiFEH

ODF=LETALEVESA
Addition and Subtraction
with Zero

Understanding and applying 0 in addition and subtraction

17

LEDLEVEDMT
Counting Objects and
People

LOEANDHERISSEIMEEHE

Associating numbers with objects and people

IRFF# kS B DEE

Understanding ordinal and cardinal numbers

18
REVH

Larger Numbers

100FETOHOBZEMmBUE, HMAFDITRU0EW)
Understanding the concept, naming, and efficient counting of numbers up to 100 (counting by tens)

100ETOHDEHE <— DB, +DLBLN>
Understanding the numeral system up to 100 (ones place, tens place)

100FETOFH DA, MEMERA
Understanding the structure of numbers up to 100 and their additive properties

100&LSBDBZ LML, SBEUE <\, 100>
Understanding the concept, naming, and numeral representation of 100 (<hundred, 100>)

100FETOHD RFI, K/NELE
Ordering and comparing numbers up to 100




BULVIC-CHBLEBRBREZEN T HES
Enhancing number sense through pretend shopping activities

100D LBA MO L EUE, SHE BRI

Understanding the concept, naming, numeral representation, and sequencing of numbers slightly over 100

19 fRIEHA S DEZEHRL &, KI L

BRALIRASRA Reading and expressing time to the minute

Telling Time — Hours

and Minutes

20 MTE, bYEDOFRH

LTI D Introduction to multiplication and division concepts
Equal Groups

21 (fa+)x(fal+), ()M O E (BERIZESGHE)

100£TONT DIFLEA
Calculations up to 100

Adding and subtracting multiples of ten (e.g., 30+20, 70-40) based on number composition
(fal Nz () D EHE

Calculating (two-digit numbers) + (ones)

22
BEWNES. F<HEWES
Comparing Amounts

KK, RINORE

Finding the larger or smaller amount in a given situation

23
REXKBR(2)
Comparing Sizes (2)

Integration:

[REDOEELE, TEHMICLDHIE
Comparing and measuring areas using arbitrary units

Teachers usually follow the progression provided above, and all chapters are integrated into units of inquiry whenever possible.
EEFEE. COFEORNITE->STRELZTL., TREGERYVI R TOERFFEROETICEE-HELTLET,




Englsh Curviclm

Common Core ELA Standards

Reading: RL.1.1: Ask and answer questions about key details in a text.
Literature RL.1.2: Retell stories, including key details, and demonstrate understanding of their central message or lesson.
RL.1.3: Describe characters, settings, and major events in a story, using key details.
RL.1.4: Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.
RL.1.5: Explain major differences between books that tell stories and books that give information, drawing on a wide
reading of a range of text types.
RL.1.6: Identify who is telling the story at various points in a text.
RL.1.7: Use illustrations and details in a story to describe its characters, setting, or events.
RL.1.9: Compare and contrast the adventures and experiences of characters in stories.
RL.1.10: With prompting and support, read prose and poetry of appropriate complexity for grade 1.
Reading: RI.1.1: Ask and answer questions about key details in a text.
Informational RI.1.2: |dentify the main topic and retell key details of a text.
RI.1.3: Describe the connection between two individuals, events, ideas, or pieces of information in a text.
RI.1.4: Ask and answer questions to help determine or clarify the meaning of words and phrases in a text.
RI.1.5: Know and use various text features (e.g., headings, tables of contents, glossaries, electronic menus, icons) to
locate key facts or information in a text.
RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the
words in a text.
RI.1.7: Use the illustrations and details in a text to describe its key ideas.
RI.1.8: Identify the reasons an author gives to support points in a text.
RI.1.9: Identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations,
descriptions, or procedures).
RI.1.10: With prompting and support, read informational texts appropriately complex for grade 1.
Reading: RF.1.1: Demonstrate understanding of the organization and basic features of print.

Foundational Skills

RF.1.1a: Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending punctuation).
RF.1.2: Demonstrate understanding of spoken words, syllables, and sounds (phonemes).

RF.1.2a: Distinguish long from short vowel sounds in spoken single-syllable words.

RF.1.2b: Orally produce single-syllable words by blending sounds (phonemes), including consonant blends.
RF.1.2c: Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-syllable words.
RF.1.2d: Segment spoken single-syllable words into their complete sequence of individual sounds (phonemes).
RF.1.3: Know and apply grade-level phonics and word analysis skills in decoding words.

RF.1.3a: Know the spelling-sound correspondences for common consonant digraphs.

RF.1.3b: Decode regularly spelled one-syllable words.

RF.1.3c: Know final -e and common vowel team conventions for representing long vowel sounds.

RF.1.3d: Use knowledge that every syllable must have a vowel sound to determine the number of syllables in a
printed word.

RF.1.3e: Decode two-syllable words following basic patterns by breaking the words into syllables.

RF.1.3f: Read words with inflectional endings.

RF.1.3g: Recognize and read grade-appropriate irregularly spelled words.

RF.1.4: Read with sufficient accuracy and fluency to support comprehension.

RF.1.4a: Read grade-level text with purpose and understanding.

RF.1.4b: Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings.
RF.1.4c: Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Writing

W.1.1: Write opinion pieces in which they introduce the topic or name the book they are writing about, state an
opinion, supply a reason for the opinion, and provide some sense of closure.

W.1.2: Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and provide
some sense of closure.

W.1.3: Write narratives in which they recount two or more appropriately sequenced events, include some details
regarding what happened, use temporal words to signal event order, and provide some sense of closure.

W.1.5: With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers,
and add details to strengthen writing as needed.

W.1.6: With guidance and support from adults, use a variety of digital tools to produce and publish writing, including
in collaboration with peers.




W.1.7: Participate in shared research and writing projects (e.g., explore a number of "how-to" books on a given topic
and use them to write a sequence of instructions).

W.1.8: With guidance and support from adults, recall information from experiences or gather information from
provided sources to answer a question.

Speaking & Listening

SL.1.1: Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and
adults in small and larger groups.

SL.1.1a: Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about
the topics and texts under discussion).

SL.1.1b: Build on others' talk in conversations by responding to the comments of others through multiple exchanges.
SL.1.1c: Ask questions to clear up any confusion about the topics and texts under discussion.

SL.1.2: Ask and answer questions about key details in a text read aloud or information presented orally or through
other media.

SL.1.3: Ask and answer questions about what a speaker says in order to gather additional information or clarify
something that is not understood.

SL.1.4: Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.
SL.1.5: Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.

SL.1.6: Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1
and 3 on page 26 for specific expectations.)

Language

L.1.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.1.1a: Print all upper- and lowercase letters.

L.1.1b: Use common, proper, and possessive nouns.

L.1.1c: Use singular and plural nouns with matching verbs in basic sentences (e.g., He hops; We hop).

L.1.1d: Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, everything).

L.1.1e: Use verbs to convey a sense of past, present, and future (e.g., Yesterday | walked home; Today | walk home;
Tomorrow | will walk home).

L.1.1f: Use frequently occurring adjectives.

L.1.1g: Use frequently occurring conjunctions (e.g., and, but, or, so, because).
L.1.1h: Use determiners (e.g., articles, demonstratives).

L.1.1i: Use frequently occurring prepositions (e.g., during, beyond, toward).

L.1.1j: Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory
sentences in response to prompts.

L.1.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when
writing.

L.1.2a: Capitalize dates and names of people.

L.1.2b: Use end punctuation for sentences.

L.1.2c: Use commas in dates and to separate single words in a series.

L.1.2d: Use conventional spelling for words with common spelling patterns and for frequently occurring irregular
words.

L.1.2e: Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions.

L.1.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1
reading and content, choosing flexibly from an array of strategies.

L.1.4a: Use sentence-level context as a clue to the meaning of a word or phrase.
L.1.4b: Use frequently occurring affixes as a clue to the meaning of a word.
L.1.4c: Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, looked, looking).

L.1.5: With guidance and support from adults, demonstrate understanding of word relationships and nuances in word
meanings.

L.1.5a: Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories represent.

L.1.5b: Define words by category and by one or more key attributes (e.g., a duck is a bird that swims; a tiger is a
large cat with stripes).

L.1.5c: Identify real-life connections between words and their use (e.g., note places at home that are cozy).

L.1.5d: Distinguish shades of meaning among verbs differing in manner (e.g., look, peek, glance, stare, glare, scowl)
and adjectives differing in intensity (e.g., large, gigantic) by defining or choosing them or by acting out the meanings.

L.1.6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts,
including using frequently occurring conjunctions to signal simple relationships (e.g., because).




Integration:

The following objectives outline the expected learning outcomes by the end of each grade level. Teachers plan their
yearly programs to address these objectives at appropriate times throughout the school year, integrating them into
Units of Inquiry whenever possible.

As most of our students are non-native English speakers, progress toward these objectives varies according to
individual language development. While some students may not fully achieve every objective within the grade level,
all students are supported and encouraged to work toward these goals at their own pace as part of their ongoing
language growth.

BEEDHEE. TOZEOERDOYETICHICOTSLEBRTEEORRERLTVET,

FELLIFERMZRELT. ChoDBIEZESHPEEZGNSEHEZIL T, TEDEITRE D BNt of Inquiry) D IZHE
HRAATEEEEDTT,

ARDREDSIHFERTZELGN . BEOERETTOEHFICITBAAZELIHYES,
FEDBRDODYETICTRNTOBFEEERTEGVLLHYET A EORELASTDR—ATHFICAN>TENTEDK
5. REEBIETEICHR—INTLET,



secone Socio-Emotional Learing (SEL)

P Second Step® Elementary

Unit 1: Time to Pay Attention
Growth Mindset & Goal-

Setting Everyone Gets Distracted

You Did It!
Helpful Thoughts
Performance Task: We Can Do It!

Bullying Prevention Unit Class Rules

(BPU) Recognizing Bullying
Reporting Bullying
Refusing Bullying
Bystander Power
Unit 2: Emotion Noticing Feelings
Management

Sometimes We Feel Worried
Feeling Calm

Feeling Frustrated

Performance Task: Noticing Clues

Unit 3: Empathy & The Power of Kind Acts
Kindness Ways to Be Kind
Offering Kind Acts
Practicing Kind Acts
Performance Task: Demonstrating Kind Acts

Unit 4: Problem-Solving  How to Say the Problem
Was It an Accident?
Ask for What You Need
We Can Make It Better
Performance Task: Solving Problems

Child Protection Unit Ways to Stay Safe

(BPU) The Always Ask First Rule

*from SY2026-27 Safe and Unsafe Touches
The Touching Rule
Practicing Staying Safe
Reviewing Saftey Skills

*Weekly lessons are taught at the beginning of each week, and skills learned are reviewed and practiced during the week.




P.E. Curviculium

Japanese National Curriculum (MEXT), Grades 1 and 2

EKYDESEY
Body Movement Play

KIZCLOEEED
Relaxation exercises
SHLBEEDCDHEENEDY

Movement play for developing diverse motions

- REEEOTOES
Y

Exercise Play Using
Equipment and
Apparatus

EE R E o E T

Exercise play using fixed structures

TYMEESEREYS

Exercise play using mats, practice rolling in various directions, supporting the body with hands, and performing
rotations.

BT EoETBEY

Exercise play using the horizontal bar

B FEEFE - EBEY

Exercise play using the vaulting box

E-BDEBES EDEBLEV
Running and Jumping Running play
Play Bk EE D
Jumping play
KEW KOFPEBET HEBES
Water Play Movement play in water
3<CH-FGEHEY
Diving and floating play
H—1s R—ILT—L
Games Ball games
BN
Tag games
KR X LES REWEV
Expressive Rhythm Play Expressive play
X LS

Rhythm play




